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Support for CCEE

• Hot-line support – less than 24 hour
response to requests – just e-mail 
Douglas.Reeves @CreativeLeadership.net

• Research, videos, articles, and tools at 
CreativeLeadership.net
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Learning Objectives
• Understand the Competencies of ”Equity 

and Excellence” Schools

• Apply the Evidence on Leadership 
Challenges in Virtual and Blended 
Environment

• Analyze the Trust Imperative
• Synthesize the Best Evidence on 

Resilience
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Core Competencies of ”Equity 
and Excellence Schools”
• Focus –Teaching, Curriculum, and Leadership
• Feedback – Fair, Accurate, Specific, Timely
• Instructional Effectiveness
• Leadership Impact
• Efficacy
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Focused Teaching and Leadership
• Power Standards

• Leverage
• Endurance
• Essentiality

• Initiative Fatigue
• The Rule of Six
• Impact Insight – Saving Money NOW

5

Effective Feedback is FAST

• Fair (consistent definition of “proficiency”)
• Accurate (grade what we think we are 

grading)
• Specific (feedback designed to improve 

performance, not just award a grade)
• Timely (feedback in time to use it)
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Feedback is the Big Picture
• Don’t lead with “grading”
• Lead with “feedback”

• Ask teachers and parents about their 
best (and worst) experiences with 
feedback

• THEN talk about FAST – Fair, Accurate, 
Specific, and Timely feedback
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Rule #1 for Improving Feedback:  
Assure Parents and Teachers About 
What will NOT Change

• We still have transcripts for secondary 
school students

• We still have GPA’s – 3.2, 3.8, 4.0, etc.
• We still have academic honors (but 

more accurate and fair)
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Simple Improvements for Feedback

• Use “exemplary” – not ”exceeds standards”
• Keep simple A,B,C,D,F grades, with A = 4;  B = 3; C = 2; D = 

1; and F = 0. 
• Use latest and best evidence, not the average to 

determine final grade
• Use traditional A,B,C,D,F grades, not 100 point grades
• Latin Honors – Highest Honors, High Honors, Honors
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Instructional Effectiveness

• Mini-observations
• Focus on engagement, learning objective, next 

steps, and checks for understanding
• NO giant and inscrutable rubrics
• YES to immediate personal (in-person or call) 

feedback – not e-mail or automated systems
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Applying the Lessons of Special 
Education

• Incremental tasks – what I thought was one 
task may be four tasks.  Maintain rigor, but 
break it down

• Adaptation and accommodation – ask 
special educators for example.  This is “good 
ed” – not “special ed”
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Prioritize Professional Learning

• Special support for new teachers who did not 
receive field experience in the Spring of 2020

• Specific and incremental feedback – use 
Marshall mini-observation rubrics – just one 
page at a time

• Systematically gather student work and score 
collaboratively – key PLC practice

• Data without tears – learning, not judgment
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Lessons from the Shutdown

• Don’t fill in silence with worst fears – find 
out WHY students are absent or disengaged

• Personal relationships more important now 
than ever

• VERY short assessments – 2-3 items – with 
meaningful checks for understanding
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Student Leadership: Arts and Service

• Key to emotional health:  Students are valuable as 
people with purpose and meaning – not helpless 
victims
• Poetry slams
• Musical groups
• Art displays
• Story time – 20 minutes for primary students
• Check in on elders 
• Other service ideas?
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Inquire About the Causes of Failure
• Absences
• Missing work
• Neither of these are related to student 

proficiency
• Who benefits from high failure rates?
• Must evaluate based on proficiency, not 

compliance
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Homework Menus

• Stop expecting long assignments.  The best 
work is done in class with immediate 
feedback and support

• Homework menu:
• Meals – doubling and halving recipes
• Interviews – family and history
• Neighborhood newspaper
• Read aloud
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“On Call” Academic Content

• Very short 3 to 5-minute presentations, 
designed to convey a single concept

• Students can play and review – then ask 
specific questions

• MUCH better than 30-minute lectures
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Meaningful Checks for Understanding

• Never “Everybody with me?” or “Any 
questions?”

• Teachers very frustrated with copying and 
cheating

• The answer is a meaningful check for 
understanding
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Example of Checking for 
Understanding

"Jerome, I really appreciate that you cited two 
sources in your essay.  Please explain why you 
chose these sources and why you rejected 
other sources you might have cited.  What 
made these sources credible to you?"
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Example of Checking for 
Understanding

"Christina, you got the right answer on 
your geometry proof, but I don't follow 
how you got from step 2 to step 3 -
please explain that to me."
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Wellness Checks 

• Use “circles” to start class, with 
introductions and wellness checks.

• “Question Zero” in PLC’s:  What do 
students need to support learning this 
week?
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Egg Timer

• 3-minute presentation of concept
• 3-minute small group or breakout
• 3-minute whole class review
• Five concepts in 9-minute cycles makes fast-

paced and energized class
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High Impact Leadership
• Low-stakes observations with 

immediate feedback

• Meaningful meetings with real work
• Lead instruction by DOING instruction
• Explicit relief for teachers – what they 

do NOT have to do
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Coping in a Virtual Environment
• Very brief (15-20 minute) reading, writing, and math 

assessment for every student, K-12
• Immediate use of assessment for student support
• “Question Zero” for PLC meetings
• Personal meetings, including home visits, for all 

students with chronic absenteeism or suspensions
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Leadership Focus

• The ONLY way to assess success:  
Proficiency at the time the end of term 

grade is awarded.
• Stop “automatic failure” due to absence 

or missing work – proficiency is all that 
matters
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Efficacy. :  ”What are the causes 
of student achievement?”

Factors we can neither control nor 
influence

Factors we can influence, but not control
Factors we both influence and control
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Leadership Challenges 
in a Virtual or Blended 
Environment

• Classroom Observations
• Multi-channel communication

• Digging into the “why” of 
disengagement
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The Trust Imperative

• Greater learning
• More resilience

• Better collaboration
• Deeper communication
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Trust  Requires 
Admission of Mistakes

• Which hospital would you rather go to –
the one with a low error rate or a high 

error rate?
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Leaders Must Create 
Psychological Safety

• Constant rhythm of learning  from 
mistakes in safe environment

• Public acknowledgment
• System level learning
• Zero humiliation or embarrassment
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Psychological Safety – Learning 
from Mistakes
• Careless mistakes
• Experimental mistakes – deliberate test 

of hypotheses
• Learning mistakes – analyze the root 

cause and experiment with solutions
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Careless Mistakes
• Failure to observe classrooms  
• Failure to provide immediate and 

accurate feedback to students
• Failure to provide multi-channel 

communication with parents and 
community
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Experimental Mistakes

• Try a new technology that doesn’t work
• Try a new student engagement 

technique that doesn’t work
• Try a new faculty support technique that 

doesn’t work
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Learning Mistakes
• Quick and public acknowledgement
• Analyze root causes – insufficient 

practice or ineffective practice?
• Clear and persistent alternatives
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Fearless Classrooms
• Equity sticks – no fear in participation, 

even without knowing the answer

• Peer and teacher relationships reflect 
confidence and never fear

• Zero tolerance for sarcasm  - by students 
and adults
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Fearless Practice
• Authentic practice with real-time 

feedback

• Practice with a coach, not alone
• Practice with immediate improvement
• Traditional homework never meets the 

standards of fearless practice
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Fearless Leadership
• Consistent modeling of learning 

mistakes

• Start the year with “My three biggest 
bloopers of the past six months.”

• Confront threats to the emotional safety 
of students and colleagues
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Fearless Change

• The old model: 

• 1)  Attitudes and beliefs – must get buy-
in before change

• 2)  Tentative changes in practice

• 3)  Evidence of success
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The New Model of 
Change Leadership

• 1) Practices
• 2) Evidence of impact – “Science Fair”

• 3) Attitudes and beliefs – buy-in is after 
evidence, not before

39
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The Progress Principle (Amabile)
• Positive emotions

• Good will toward coworkers
• Higher personal and job satisfaction

• Sense of personal ownership of ideas
• Civility

• Communication
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Practical Implications of Progress 
Principle in Virtual and Blended 
Environments
• From unit tests to mini-assessments
• From teacher evaluation to peer reviews
• Three-Column Rubrics
• Weekly goals – daily for students at home
• Universal assessment of Power Standards
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Efficacy
• Ask your faculty:  What causes student 

achievement?

• Separate paper or message for each cause
• 1) Factors we cannot control
• 2) Factors we can influence but not control
• 3) Factors we control

42
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Resilience
• Key component of social and emotional 

learning for students, families, teachers, and 
leaders

• Greatest threat to resilience:  punishing 
students at the end of the term for absences 
and errors at the beginning of the term –
don’t tolerate it
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Summary
• Core Competencies of ”Equity and 

Excellence” Schools
• Leadership Challenges in Virtual and 

Blended Environment
• The Trust Imperative
• Resilience – students, staff, and leaders
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GRADING DURING THE PANDEMIC͢ A
CON¨ERSATION

 

J O E  F E L D M A N  A N D  D O U G L A S  R E E V E S
S E P T E M B E R  2 0 2 0

NWEA estimates the impact of school closings in the spring of
2020 Zill range from 30 percent in reading and math to the
loss of a full \ear of learning.1 Teachers can't address 24Ŀ36
months of curriculum in nine months.

NoZ's the time to finall\ face the realit\ that not eYer\
academic standard is equal. Schools need a s\stematic Za\ of
establishing priorities for Zhat students need to learn. M\ oZn
Zork on "poZer standards" suggests a remed\. Schools must
identif\ the feZ standards that proYide leYerage b\ appl\ing to
multiple disciplines, enduring through seYeral grade leYels, and
being essential for the ne[t leYel of learning.

Q: HRZ caQ VchRROV eQVXUe WhaW gUadiQg iV eTXiWabOe aQd
PeaQiQgfXO iQ WhiV acadePic \eaU, giYeQ Whe diVUXSWiRQV
VWXdeQWV haYe e[SeUieQced?

JF: First, our grading must be both accurate (so grades describe
a student's leYel of course understanding) and equitable (so Ze
aren't giYing an adYantage to students Zho haYe more
resources). For e[ample, Ze don't Zant to aYerage a student's
performance oYer time, Zhichŀalthough seemingl\ an
objectiYe calculationŀactuall\ hides Zhat students ultimatel\
achieYe and makes it harder for students Zho start further
behind to succeed.

Second, let's frame grades not as the end of our instruction and
students' learning, but as a guide for future decisions. Equit\
isn't just offering students equal access to support; it means
tailoring our support based on each student's needs. For
instance, Zhen Ze alloZ retakes, Ze alloZ students to succeed
eYen if the\ start further behind. The "Incomplete" option, used
strategicall\, offers hope to students Zhose education Ze
knoZ Zas significantl\ disrupted and Zho deserYe more time
to be as successful as are students Zhose education Zas less
disrupted. Students an[ious about their learning loss Zill be
more motiYated to perseYere, because high grades are possible
despite Zhat the\ endured.

With so man\ students haYing gaps in their learning from last
spring, grading can giYe both us and our students a diagnosis
and a prescription of Zhat comes ne[t in their learning.

WhiOe diffeUiQg RQ SaUWicXOaUV, WZR e[SeUWV agUee WhaW QRZ'V Whe
WiPe WR ORRk haUd aW "bURkeQ" gUadiQg SUacWiceV.

IQ WhiV diaORgXe, WZR OeadiQg adYRcaWeV Rf gUadiQg UefRUP, JRe
FeOdPaQ aQd DRXgOaV ReeYeV, cRQVideU hRZ gUadiQg SUacWiceV
aQd SROicieV cRXOd be iQfOXeQced b\ Whe RQgRiQg SaQdePic aQd
Whe ZideVSUead VchRRO cORVXUeV OaVW VSUiQg.

Q: WhaW PajRU gUadiQg iVVXeV aUe VchRROV faciQg aV Whe QeZ
VchRRO \eaU begiQV?

JRe FeOdPaQ: EYer\ fall, students enter classes Zith a range of
prior knoZledge and educational e[periences, but this \ear, the
spectrum ma\ be Zider than Ze'Ye eYer seen. Last spring,
students Zith more resources and supports Zere more insulated
from the effects of the pandemic, and better able to meaningfull\
participate in school. Other studentsŀthose Zho had insufficient
technolog\ access, Zho had home responsibilities like caring for
\ounger siblings, or Zho felt the oYerZhelming stress of social
isolation or a famil\ member losing their job or becoming sickŀ
had their learning essentiall\ placed "on hold." These learning
losses likel\ occurred more frequentl\ among students Zith
feZer economic means and less racial priYilege.

We'll need to be more focused on essential content, more e[plicit
about Zhat it takes to earn specific grades, more responsiYe and
strategic Zith our supports, and more e[pansiYe about hoZ and
Zhen students can demonstrate Zhat the\ knoZ. For e[ample,
Ze could reYise our tradition of report card grades being final and
unalterable, and instead make Za\s for teachers to update
grades Zhen students catch up and demonstrate higher
achieYement. Some school districts, such as Chicago Public
Schools and San Leandro Unified in California, and seYeral
districts in Washington state, piloted this idea last spring b\
assigning students Zho Zere unable to shoZ sufficient
performance an "Incomplete" until the student could access
instruction, receiYe supports, and demonstrate understanding.

DRXgOaV ReeYeV: I agree Ze'll need to select Zhat's most crucial
to teach noZ. Because man\ students missed three months of
school, Zith onl\ a fraction of the missing learning replaced b\
online classes, most teachers face the challenge of addressing 12
months of curriculum in a 9-month school \ear. And that's for
students Zho onl\ required one \ear of learning in a school \ear,
since the\ Zere basicall\ on track; in some schools, students Zere
a \ear or more behind before the COVID-19 pandemic. 

http://www.ascd.org/publications/educational-leadership/sept20/vol78/num01/Grading-During-the-Pandemic@-A-Conversation.aspx%23fn1


DR: Education leaders need to remember that some
students go home to safe, tZo-parent homes, filled Zith
books and technolog\, often supplemented Zith tutors.
Others go home to challenges in housing, food insecurit\,
medical care, and famil\ support. In some of these homes,
success in school might be a loZer priorit\. A
commitment to equit\ means both groups of students
haYe equal access to support, and that success in school
doesn't depend upon the conditions of the homeŀin
particular, that a student can achieYe academic
distinction based on the Zork the\ accomplish during the
school da\.
 
ProYiding students s\mpath\ or diminished e[pectations
doesn't ansZer the challenges of inequit\. ProYiding them
engagement, rigorous Zork, and support during the
school da\ does. EffectiYe grading policies are an essential
part of combining rigorous e[pectations Zith meaningful
feedback. For e[ample, Zhen students Zere missing
assignments during March through June of 2020, giYing
]eroes for the missing Zork and then aYeraging in those
]eroes to determine the final grade to giYe in June of
2020 Zould be ludicrous. Teachers had to eYaluate
student performance based on the latest and best
eYidence that the\ had aYailable, not the aYerage.
Abandoning the aYerage is not onl\ a good practice
during school closures, but should be part of grading
reforms Zhen students return to classrooms. In an\
learning enYironment, eYaluation of student Zork should
be based on their latest and best eYidence.
 
Q: WhaW beVW SUacWiceV caQ WeacheUV XVe WR eQVXUe WheiU
gUadiQg iV Wied WR eYideQce Rf OeaUQiQg bXW iVQ'W SXQiWiYe,
giYeQ VWXdeQWV' iQdiYidXaO ciUcXPVWaQceV?
 
DR: Schools must clearl\ define the purpose of grading. In
m\ judgment, the purpose is neither punishment nor
reZard; it is to proYide accurate feedback in order to
improYe the performance of students and teachers. This
means, among other things, that grades focus on
academic proficienc\, not behaYior, compliance, or other
nonacademic attributes. It means discarding the
practices of aYeraging all of a student's grades into one
(the frequent default of electronic grading programs) and
eliminating the mathematical distortions inYolYed in the
100-point scale.
 
Accurate feedback rests not solel\ on a grade, but on
e[plicit descriptions of the learning needs of students. For
e[ample, if a student receiYes a failing grade, Ze oZe that
student and his parents an e[planation of Zhat Zas
missing. Did he reall\ fail the entire term? Man\ schools
are addressing learning deficiencies during the recent
shutdoZn b\ identif\ing specific missing Zorkŀa paper,
project, or labŀthat a student can make up in this fall to
aYoid the frustration and eYen e[pense of repeating an
entire course.
 

JF: I agree about e[cluding nonacademic attributes or
behaYiors. To ensure grades accuratel\ reflect student learning
and don't perpetuate achieYement disparities, Ze must be
more deliberate about Zhat knoZledge and skills are essential
for each course, and e[plicitl\ describe Zhat students must
demonstrate to achieYe each leYel of master\ (AĿF) against
those standards. At the same time, Ze should be more
intentional about e[cluding from grades criteria that can
perpetuate inequities. Traditionall\, most teachers include in
the grade things like e[tra-credit assignments and
performance on homeZork. Let's clearl\ recogni]e that both
these things are highl\ dependent on a student's home
enYironment and resources. Including them makes grading less
equitable.

Q: IV PaVV/FaiO gUadiQg a gRRd SUacWice WR XVe aV VWXdeQWV WU\ WR
Pake XS ORVW OeaUQiQg?

JF: Last spring, most of us struggled to teach Zhile managing
our oZn stress from shelter-in-place restrictions and the
economic and health effects of the pandemic. Most schools
chose not to aZard letter grades during fourth quarter or
second semester. The\ humbl\ and empatheticall\ reali]ed
that it Zould'Ye been impossible to giYe grades that accuratel\
described students' understanding of course content Zhile our
instruction Zas so compromised. An\thing other than grading
Pass/Fail/Incomplete Zould'Ye made grades both inaccurate
and inequitable.

Some districts chose a h\brid model of alloZing students to
choose Zhether to receiYe a letter grade or a Pass/Fail grade.
Although this polic\ might seem neutral and "hold harmless"
on its face, this "choice" of letter grades Zas in effect
disproportionatel\ aYailable to students Zith more resources. In
other Zords, the polic\ actuall\ perpetuated disparities b\
creating a tZo-tiered s\stem of gradesŀletters (presumabl\ As
and Bs) for those Zho could succeed during the pandemic, and
non-letters for those Zho Zere more susceptible to its
disruptiYe impact.

This fall, although "school" still isn't like it Zas, Ze haYe more
e[perience in hoZ to adapt our instruction and supports
(including tutoring or health and counseling serYices) to
mitigate disparities outside the school. I'm not sure I'd support
using Pass/Fail once schools reopen, butŀassuming the impact
of the pandemic continues through the fallŀZe don't Zant
students to fail because of circumstances outside their control.
If Ze're confident that Ze can be accurate and equitable, letter
grades are Zorth usingŀbut if Ze're in doubt, Ze should
normali]e our use of the Incomplete grade, Zhich accepts that
our struggling students need more time and supports, but that
eYer\one can ultimatel\ succeed.



DR: I disagree, especiall\ for secondar\ students. While
Pass/Fail or Incomplete grades might haYe merit for
elementar\ school, this approach can lead to deYastating
inequities for secondar\ school students. In a Pass/Fail
s\stem, or other s\stems used in spring 2020 in Zhich
eYer\ student Zas aZarded an A, there Zas no distinction
betZeen students earning As and those earning Ds. So for
economicall\ disadYantaged students Zho depend on
high grades to qualif\ for scholarships for postsecondar\
education, Pass/Fail grades depriYe them of the chance to
compete for scarce scholarship dollars, and dramaticall\
reduce the probabilit\ that the\ Zill haYe access to
college or technical school. That is a path to inequit\ Zith
lifelong consequences.
 
Q: SR ZhaW VhRXOd Whe SaQdePic Weach XV abRXW gUadiQg
SROicieV aQd SUacWiceV gRiQg fRUZaUd?
 
JF: In deciding hoZ to grade students in the fourth
quarter of last school \ear, Ze began to recogni]e hoZ
our traditional grading practices often perpetuate
e[ternal disparities. Educators must continue this critical
e[amination to ensure that our grading aligns Zith, and
doesn't undermine, our commitment to high-qualit\,
equitable education.
 
DR: The pandemic should teach us Zhat Ze alread\
should haYe knoZn: Man\ grading s\stems are broken.
When these s\stems rel\ on antiquated, inaccurate, and
unfair practices, such as the aYerage and using the 100-
point scale, then Ze s\stematicall\ put students at a
disadYantageŀnot onl\ during e[tended school absences
caused b\ this pandemic, but throughout their
educational e[periences. NoZ is the time to learn these
lessons and make changes.
 
 

Joe Feldman is the founder and CEO of Crescendo Education
Group and the Equitable Grading Project and author of Grading
for Equit\: What It Is, Wh\ It Matters, and HoZ It Can Transform
Schools and Classrooms (CorZin, 2018). Douglas ReeYes is
founder of CreatiYe Leadership Solutions, a global professional
learning organi]ation and author, most recentl\, of The
Learning Leader, 2nd Edition (ASCD, 2020). FolloZ them on
TZitter and TZitter.
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Too Many Standards? My Four Answers
WELL BEFORE the global pandemic 
caused a wave of school building clo-
sures and consequent learning losses, 
teachers complained there were too 
many standards for student learning. 
The problem was that, however well-
intentioned and thoughtfully designed, 
state standards all su!er from the 
same faulty assumption: Students 
need only one year of learning.

That assumption always has been 
questionable, but after students in 
2020 lost at least six months of learn-
ing (and many would argue they lost 
more), teachers in 2021 are facing 
students who may be two years or 
more behind their current grade level. 
The idea of teaching and assessing 
three years of learning in a single year 

is preposterous. Fortunately, some 
practical solutions are available.

Facing Reality
First, stop the illusion of perfect align-
ment of curriculum and standards. 
Curriculum leaders at state and 
district levels have invested an enor-
mous amount of time in the process 
of alignment, establishing connec-
tions between state standards and the 
details of curriculum and assessment 
at each grade level.

However elaborate these documents 
may be, they do not represent the real-
ity of the classroom in which teachers 
have a limited amount of time to help 
students catch up in missing essential 
skills and assess — and reassess — 
the academic content of the current 
year. Rather than the coherence that 
curriculum alignment was intended 
to provide, teachers are left to make 
idiosyncratic choices about what they 
teach, with little regard to standards 
and curriculum documents.

Second, focus assessments on the 
essentials. The folly of most assess-
ments, from end-of-unit tests to the 
ubiquitous benchmark assessments 
and end-of-year tests, is that every 
standard is equally important. A 
better approach is for districts to 
embrace what I have called “power 
standards,” that subset of standards 
that gives students the knowledge and 
skills that are most important.

My experience with secondary 
school math teachers nationwide is 
that they are dealing with students 
who lack basic skills in number opera-
tions, fractions, decimals and mea-
surement. Data from state tests show 
chronically low levels of math achieve-
ment, yet rather than focus on these 
essentials, many math teachers ignore 
student deficiencies in the basics and 
plow through the required curriculum 
items on the rhombus and trapezoid.

These teachers need courageous 
leaders who will tell them to “punt the 

rhombus” and focus on the essentials 
that will help students succeed at the 
next level of learning.

Stop Accumulation
Third, commit to a “zero-sum” rule 
on curriculum. For any new cur-
riculum item added, something must 
be subtracted. For example, some 
schools are embracing the 1619 Proj-
ect curriculum based on the work of 
The New York Times surrounding the 
introduction of slavery in America. 
While this may be a worthy endeavor, 
please don’t ask social studies teachers 
to do this unless you either explicitly 
remove something else from the cur-
riculum or give them an 11-month 
school year.

Fourth, recognize there is more to 
student success than academic con-
tent standards. Many students have 
been traumatized by illnesses and 
deaths of loved ones and the isola-
tion from friends associated with 
the COVID-19 pandemic. It’s hard 
to focus on prepositional phrases, 
the map of South America and the 
quadratic equation when you are not 
physically and emotionally safe.

The process of establishing stan-
dards, from the Common Core to 
those adopted by individual states, is 
a political one and often a process of 
accumulation, with di!erent stake-
holders demanding that the standards 
include “what every child should 
know.” Because there is no constitu-
ency favoring a reduction in academic 
content, it is up to education leaders at 
the local level — superintendents, cur-
riculum directors and teacher-leaders 
— to say what we all know to be true: 
There are too many learning stan-
dards. Teachers are depending on you 
to tell them what’s most important.

DOUGLAS REEVES is director of Creative 
Leadership Solutions in Boston, Mass., and 
author of Achieving Equity and Excellence. 
E-mail: douglas.reeves@creativeleadership.
net. Twitter: @DouglasReeves
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TKH VHFRQG FaXVH RI WKH GURSRXW WLPH ERPE LV WKH

HOHYaWLRQ RI FRPSOLaQFH RYHU SURILFLHQF\.CORVHO\ OLQNHG

WR LUUaWLRQaO aWWHQGaQFH SROLFLHV LV WKH XVH RI VXEPLWWHG

ZRUN aV WKH SULPaU\ PHWKRG RI HYaOXaWLQJ

VWXGHQWV.CRQGXFW WKLV VLPSOH H[SHULPHQW LQ \RXU

VFKRRO: LRRN aW a UaQGRP VaPSOH RI 30 VWXGHQWV ZKR

aUH IaLOLQJ ULJKW QRZ. WKLOH WKH VWHUHRW\SH RI WKH IaLOLQJ

VWXGHQW LV RQH ZKR LV QHJOLJHQW, GLVUXSWLYH, RU LQFaSaEOH

RI PHHWLQJ WHaFKHU H[SHFWaWLRQV, \RX ZLOO ILQG WKaW RQH

RI WKH PRVW FRPPRQ FaXVHV RI IaLOXUH LV QRQH RI WKHVH

IaFWRUV, EXW ńPLVVLQJ  ZRUNŅ ĿRIWHQ ZRUN WKaW LV QRW

UHOaWHG WR VWXGHQW SURILFLHQF\ EXW KLJKO\ UHOaWHG WR WKHLU

aFFHVV WR WHFKQRORJ\, FRQQHFWLYLW\, aQG VXSSRUW. 

TKH WKLUG FaXVH RI WKH GURSRXW WLPH ERPE LV

SHUVLVWHQWO\ LUUaWLRQaO JUaGLQJ SROLFLHV. TKH ILQaO JUaGH

IRU PRVW KLJK VFKRRO VWXGHQWV KaV OLWWOH WRGR ZLWK WKHLU

aELOLW\ WR VROYH aQ aOJHEUa HTXaWLRQ, ZULWH a WKHPH, RU

aQaO\]H KLVWRULFaO HYHQWV. TKH JUaGH, aOPRVW aOZa\V WKH

aYHUaJH RI SHUIRUPaQFH WKURXJKRXW WKH VHPHVWHU, LV a

WR[LF FaXOGURQ RI SXQLVKPHQW IRU PLVVLQJ ZRUN,

LQVFUXWaEOH RU aEVHQW IHHGEaFN IRU WKHLU PLVWaNHV, aQG a

SHUYaVLYH FRQILGHQFH LQ WKH HIILFaF\ RI SXQLVKPHQW IRU

GLVREHGLHQFH. A FHQWXU\ aJR, ZH aGPLQLVWHUHG FRUSRUaO

SXQLVKPHQW, EHaWLQJ VWXGHQWV ZKR IaLOHG WR WRH WKH

OLQH. TRGa\ ZH aGPLQLVWHU aFaGHPLF FRUSRUaO

SXQLVKPHQW. TKH\ KaYH a FKLOOLQJ VLPLOaULW\: AOWKRXJK

WKH EUXLVHV IURP FRUSRUaO SXQLVKPHQW KHaO, WKH

SV\FKRORJLFaO WUaXPa FaQ OLYH RQ IRU \HaUV. SLPLOaUO\, WKH

FRQVHTXHQFHV RI GURSRXWV GXH WR aFaGHPLF FRUSRUaO

SXQLVKPHQW FaQ OaVW a OLIHWLPH.

SFKRROV aUH IaFLQJ aQ aYRLGaEOH FULVLVĿVWXGHQWV

GURSSLQJ RXW RI KLJK VFKRRO EHFaXVH RI WR[LF SROLFLHV

WKaW OHaG WR a FaVFaGLQJ VHULHV RI IaLOXUHV WKaW ZLOO

XQGHUPLQH aQ\ UHaVRQ IRU WKHP WR SHUVLVW LQ WKHLU

VWXGLHV. WKHQ VWXGHQWV WR IaLO WR FRPSOHWH KLJK VFKRRO,

WKH\ IaFH a OLIHWLPH RI XQHPSOR\PHQW, SRYHUW\,

LQFUHaVHG KHaOWK FaUH QHHGV, aQG JUHaWHU LQYROYHPHQW LQ

WKH FULPLQaO MXVWLFH V\VWHP.II WKHVH VWXGHQWV ZHUH LQVLGH

a EXUQLQJ EXLOGLQJ, ZH ZRXOG QRW FRQYHQH IRFXV

JURXSV, KLUH FRQVXOWaQWV, RU EHJLQ a VWUaWHJLF SOaQ.WH

ZRXOG JHW WKHP RXW RI WKH EXUQLQJ EXLOGLQJ. TKHUH aUH

RQO\ a IHZ ZHHNV OHIW LQ WKH IaOO RI 2020 WR GHFLGH KRZ

WR UHVSRQG WR WKLV FULVLV.

TKHUH aUH WKUHH FaXVHV RI WKH GURSRXW WLPH ERPE:

LUUaWLRQaO aWWHQGaQFH SROLFLHV, WKH HOHYaWLRQ RI

FRPSOLaQFH RYHU SURILFLHQF\, aQG WR[LF JUaGLQJ SROLFLHV.

FLUVW, GLVWULFW aWWHQGaQFH SROLFLHV IUHTXHQWO\ UHTXLUH WKaW

aIWHU 10XQH[FXVHG aEVHQFHV, VWXGHQWV ZLOO

aXWRPaWLFaOO\ IaLO a FOaVV. B\ OFWREHU 2020, PaQ\

VWXGHQWV ĿLQ VRPH VFKRROV aV PaQ\ aV 80SHUFHQW-KaYH

aOUHaG\ PLVVHG 10Ga\V RI FOaVV. FRU aOO WKH WaON RI HTXLW\

RYHU WKH SaVW VL[ PRQWKV, WKHVH LUUaWLRQaO SROLFLHV

UHPaLQ LQ HIIHFW LQ VFKRROV aFURVV WKH OaQG, GRRPLQJ

VWXGHQWV WR IaLOXUH QR PaWWHU KRZ KaUG WKH\ ZRUN. TZR

GHFaGHV aIWHU WKH UQLWHG SWaWHV PaGH a FRPPLWPHQW WR

VWaQGaUGV-EaVHG HGXFaWLRQ, PRVW VFKRROV FRQWLQXH WR

SULRULWL]H VHaW WLPH RYHU SURILFLHQF\.TKH aFKLHYHPHQW RI

VWaQGaUGV PHaQV QRWKLQJ, aQG LQ 2020, ORJJLQJ RQ RU

VKRZLQJ XS PHaQV HYHU\WKLQJ.



IW GRHVQłW KaYH WR EH WKLV Za\. EGXFaWLRQaO

OHaGHUV PXVW WaNH WKH IROORZLQJ VWHSV

LPPHGLaWHO\. FLUVW, GLVaEOH WKH aXWRPaWHG

V\VWHPV WKaW OLQN aEVHQFHV ĿHLWKHU SK\VLFaO

aEVHQFH RU WKH IaLOXUH WR ORJ RQ WR YLUWXaO FOaVVHV

ŀWR IaLOXUH. Sa\ LW ZLWK PH:SHaW WLPH GRHVQłW

PaWWHU; SURILFLHQF\ GRHV.

 

 SHFRQG, GLVaEOH JUaGLQJ V\VWHPV WKaW

aXWRPaWLFaOO\ FaOFXOaWH ILQaO VHPHVWHU JUaGHV

EaVHG RQ WKH aYHUaJH VFRUHV RI VWXGHQW ZRUN

GXULQJ WKH VHPHVWHU. DRQłW OLVWHQ WR WKH YHQGRUV

RU WHFKQRORJ\ GHSaUWPHQW SHUVRQQHO ZKR WHOO

\RX LW FaQłW EH GRQH RU WKaW LWłV MXVW WKH Za\ WKH

V\VWHP LV. UQSOXJ WKH GaPQ WKLQJ LI \RX KaYH WR,

EXW VWRS XVLQJ WKH aYHUaJH WR FaOFXOaWH ILQaO

VFRUHV, aQG VWRS aOORZLQJ aQ\RQH H[FHSW WKH

LQVWUXFWLRQaO OHaGHUV RI \RXU V\VWHP WR HQJaJH LQ

LQVWUXFWLRQaO OHaGHUVKLS.

 

TKLUG, HVWaEOLVK FOHaU H[SHFWaWLRQV IRU HYHU\

FOaVV.IWłV QRW 50 FRQWHQW VWaQGaUGV RU 80 LWHPV RQ

a SURILFLHQF\ VFaOH WKaW VWXGHQWV PXVW

aFKLHYH.UVH WKH PRZHU SWaQGaUGV aSSURaFK WKaW

SURYLGHV a FRQFLVH VHW RI VL[ RU VR H[SHFWaWLRQV

IRU HaFK FOaVV.II VWXGHQWV IaLO WR PHHW WKRVH, JLYH

WKHP IHHGEaFN RQ KRZ WR LPSURYH, aQG OHW WKHP

WU\ aJaLQ. II WKH WaUJHWV aUH FOHaU aQG WKH

IHHGEaFN LV FRQVWUXFWLYH, WKH YaVW PaMRULW\ FaQ

VXFFHHG. II \RX aUH aVNLQJ VWXGHQWV WR FOLPE IURP

WKH GHSWKV RI WKH GUaQG CaQ\RQ WR WKH VXPPLW

RI MRXQW EYHUHVWĿaQG WKaW LV ZKaW LW IHHOV OLNH IRU

PaQ\ VWXGHQWV LQ WKH IaOO RI 2020 -WKH\ ZLOO ILQG

LW HaVLHU WR GLVHQJaJH.WKLOH WKH IaFXOW\ LV

aWWHQGLQJ a ZRUNVKRS RQ VRFLaO aQG HPRWLRQaO

OHaUQLQJ aQG KHaU aQRWKHU KHaUWIHOW OHFWXUH

aERXW HTXLW\, WKHLU VWXGHQWV VLPSO\ VWRS FRPLQJ

WR VFKRRO.

 DR QRW EH VHGXFHG E\ ńFUHGLW UHFRYHU\Ņ RU RWKHU IaFLOH

PHaVXUHV WKaW JLYH VFKRROV WKH LOOXVLRQ RI SURILFLHQF\

aIWHU VWXGHQWV KaYH IaLOHG.WH FaQ SUHYHQW IaLOXUH ULJKW

QRZ.OXU QaWLRQ IaFHV aQ aYRLGaEOH FULVLV.TKH SaQGHPLF

LV EaG, EXW a JHQHUaWLRQ RI GURSRXWV ZLOO EH HYHQ

ZRUVH.TKHUH LV QR YaFFLQH IRU a GURSRXW.TKHUH LV QR

EaLORXW IRU WKH XQHPSOR\aEOH aGROHVFHQW ZKR JLYHV XS

RQ VFKRRO EHFaXVH HGXFaWLRQaO OHaGHUV IaLOHG WR

LQWHUYHQH.THaFKHUV aQG VFKRRO OHaGHUV KaYH GRQH

KHURLF ZRUN LQ 2020, aQG WKH QaWLRQ LV JUaWHIXO.LHW XV

QRW VTXaQGHU WKLV JRRGZLOO E\ EHLQJ E\VWaQGHUV WR aQ

aYRLGaEOH WUaJHG\.
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Michael Doll, a nationall\ recogni]ed high school

math teacher, uses similar techniques, e[plaining

that ńZe need to make it safe for students to admit

mistakes and discuss Zhat the\ donłt knoZ.Ņ

HomeZork that is alZa\s convenientl\ right creates

the illusion of perfection and prevents students and

teachers from having honest conversations about

learning. Both Ma]ur and Doll make the point that

the shift to in-class practice rather than homeZork

is not a loZering of standards; students are learning

more college ph\sics and high school math, as

evidenced b\ their final e[am performance.

2. Students and parents do benefit from

collaborative academic pursuits. When I hear

parents talk about titanic struggles, often ending in

tears, Zith their children at ever\ level Ŀelementar\,

middle, and high school Ŀit doesnłt call to mind the

phrase ńcollaborative academic pursuits.Ņ If Ze reall\

Zant Zork done at home, then constructive ideas

include reading aloud, joint meal preparation (Zith

recipes doubled, tripled, or halved), and intervieZing

famil\ members for a famil\ histor\ are all

Zonderful alternatives to angr\ arguments about

completing the odd-numbered problems one

through thirt\.

3. Most homework assignments have no impact on

student academic performance. In her s\nthesis of

37 studies on homeZork, Ale[andria Neason

concluded that the value of homeZork for

elementar\ school students is ]ero, 

There are feZ more emotional topics in education

than homeZork. Advocates of homeZork contend

that it is necessar\ because students need practice.

The other side in the debate claims that homeZork

is little more than an e[ercise in mindless

compliance Ŀńbus\Zork,Ņ in the terminolog\

students often use.Here is a summar\ of recent

research on the subject.

1. Students do need practice. Therefore, the relevant

question is:What sort of practice is most effective?

Anders Ericsson is the leading researcher in the field

of e[pert performance and e[pert practice. Ericsson,

not Malcolm GladZell, is the real originator of ńthe

10,000-hour rule. ŅHis conclusion is that it is not the

number of hours of practice that leads to e[pertise,

but rather the use of  ńgold-standard practice.Ņ TZo

students can have the same number of hours of

practice in calculus, music, or reading, and some Zill

stagnate and other Zill make e[ceptional progress.

The characteristics of gold-standard practice include

immediate feedback, e[plicit coaching on hoZ to

improve, and differentiation so that practice is

slightl\ outside of their comfort ]one Ŀneither too

eas\ nor too difficult. If the purpose of homeZork is

practice, then the probabilit\ that t\pical homeZork

assignments meet the criteria for gold-standard

practice is ]ero. Some outstanding teachers, such as

Harvard ph\sics professor Eric Ma]ur, have radicall\

changed the Za\ that student practice.The\ Zork

on problems during class Ŀnot in their dorm rooms Ŀ

so that Professor Ma]ur can immediatel\ identif\

and address misconceptions.

Ericsson, A. and Pool, R. (2016). Peak: Secrets from the neZ science of e[pertise. Boston: Houghton Mifflin Harcourt.
Neason, A. (2017, Januar\). Does homeZork help? ASCD Education Update 59(1). Retrieved from
http://ZZZ.ascd.org/publications/neZsletters/education-update/jan17/vol59/num01/Does-HomeZork-Help%C2%A2.asp[. 



and the impact for students in middle and high

school is negligible. Although practice is

necessar\, the sorts of tasks entailed in the vast

majorit\ of homeZork are not effective practice.

 

4. Homework, combined with toxic grading

practices such as the average to calculate

semester grades, discourages students from

making intellectual breakthroughs that

represent the best in teaching and learning.

Man\ people have e[perienced the

phenomenon of struggle and mistakes, folloZed

b\ learning and performance. That is precisel\

the sort of intellectual resilience and persistence

that Ze should encourage in ever\ student. Yet

the use of averages and the Zeighting of

homeZork to calculate final grades essentiall\

tells the student, ńIt doesnłt make an\ difference

hoZ \ou perform at the end of the semester that

matters, because Ze are still going to punish \ou

for the mistakes \ou made at the beginning of

the semester.Ņ Imagine if the instructions in the

program for the end-of-\ear concerts and

athletic competitions instructed the audience,

ńPlease do not applaud or otherZise recogni]e

these students, because Ze have evidence that

the\ made man\ mistakes in rehearsals and

practices earlier in the \ear for Zhich the\ need

to be held accountable.Ņ As absurd as that

sounds, it is the logic behind the Zeighting of

homeZork and the use of the average to

calculate end-of-semester grades.

Certainl\ people of good Zill disagree on homeZork

policies. The reasoned middle ground is neither ńall

homeZork, all the time, because thatłs Zhat Zorked

for meŅ nor ńnever assign homeZork because itłs

irrelevant and harmful.Ņ Rather, the reasoned middle

ground is engaging in practice that matters Ŀgold-

standard practice Zith feedback, coaching, and

differentiation. As for Zork done at home, there are

man\ great alternatives to traditional homeZork

assignments. As MIT Professor Alan Lightman suggests,

Ze might even let them pla\ Zith friends, organi]e a

game Zithout adult assistance, and discover the Zorld

be\ond school.

Lightman, A. (2018). In praise of Zasting time.NeZ York: Simon and Schuster.
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FiXe Professional Learning Transformations forFiXe Professional Learning Transformations for
a Post-COVáD Worlda Post-COVáD World
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UUing leUUonU fTom Vhe Randemic Vo TeUhaRe VeacheT leaTning.UUing leUUonU fTom Vhe Randemic Vo TeUhaRe VeacheT leaTning.

As schools continue to recoXer from the traged[ of a global pandemic, the[ can lookAs schools continue to recoXer from the traged[ of a global pandemic, the[ can look
to neY opportunities emerging amidst the trauma and grief. These opportunitiesto neY opportunities emerging amidst the trauma and grief. These opportunities
include a return to the primac[ of relationships among adults and students, theinclude a return to the primac[ of relationships among adults and students, the
abandonment of ineàectiXe practices such as inspirational monologues Yithoutabandonment of ineàectiXe practices such as inspirational monologues Yithout
meaningful interaction, and dramatic improXements in professional learning. To reali\e the latter, educatorsmeaningful interaction, and dramatic improXements in professional learning. To reali\e the latter, educators
need to driXe toYard ÕXe transformations in professional learning. Although Ye haXe long knoYn theneed to driXe toYard ÕXe transformations in professional learning. Although Ye haXe long knoYn the
inadequacies of traditional approaches to PD, the constraints imposed on schools b[ the pandemic create ainadequacies of traditional approaches to PD, the constraints imposed on schools b[ the pandemic create a
sense of urgenc[ that should make us intolerant of such ineàectiXe practices.sense of urgenc[ that should make us intolerant of such ineàectiXe practices.

TTaPUHQTOaVKQP #1: GQQdb[e VQ VJe DTKXe-B[TTaPUHQTOaVKQP #1: GQQdb[e VQ VJe DTKXe-B[

Professional learning is hard York and takes time. While it doesn't haXe to be onerous and drear[, the ideaProfessional learning is hard York and takes time. While it doesn't haXe to be onerous and drear[, the idea
that learning can and eXen should be fun and entertaining is inconsistent Yith the eXidence. Researchers haXethat learning can and eXen should be fun and entertaining is inconsistent Yith the eXidence. Researchers haXe
debated the logic behind the "10,000 Hour Rule" populari\ed b[ Malcolm GladYell and challenged b[ man[debated the logic behind the "10,000 Hour Rule" populari\ed b[ Malcolm GladYell and challenged b[ man[
others (Ericsson & Pool, 2016), but it Yould be impossible to Õnd eXidence that three-hour Yorkshops or 90-others (Ericsson & Pool, 2016), but it Yould be impossible to Õnd eXidence that three-hour Yorkshops or 90-
minute ke[notes on their oYn, hoYeXer popular and entertaining, result in learning or changes inminute ke[notes on their oYn, hoYeXer popular and entertaining, result in learning or changes in
professional practices. A reXieY of the research on practices that lead to learning (Killian, 2019) noted thatprofessional practices. A reXieY of the research on practices that lead to learning (Killian, 2019) noted that
deNibeTaVe RTacVicedeNibeTaVe RTacViceÄpractice that is motiXated b[ a compelling desire to improXe, requires eZtra eàort, isÄpractice that is motiXated b[ a compelling desire to improXe, requires eZtra eàort, is
sustained oXer a long period of time, and is accompanied b[ feedbackÄcan result in signiÕcant gains insustained oXer a long period of time, and is accompanied b[ feedbackÄcan result in signiÕcant gains in
learning for adults and students. This kind of learning simpl[ can't happen in a driXe-b[ Yorkshop orlearning for adults and students. This kind of learning simpl[ can't happen in a driXe-b[ Yorkshop or
presentation.presentation.

The feedback t[picall[ associated Yith these eXents has more to do Yith the food, temperature of the room,The feedback t[picall[ associated Yith these eXents has more to do Yith the food, temperature of the room,
and the speaker's sense of humor than Yhat the participants actuall[ learn. áf Ye aspire to be a learningand the speaker's sense of humor than Yhat the participants actuall[ learn. áf Ye aspire to be a learning
profession, then Ye Yill stop conÖating entertainment and soothing aÞrmations Yith the diÞcult cognitiXeprofession, then Ye Yill stop conÖating entertainment and soothing aÞrmations Yith the diÞcult cognitiXe
and emotional challenges of professional learning and changes in practice.and emotional challenges of professional learning and changes in practice.
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TTaPUHQTOaVKQP #2: FTQO HQOQIePK\aVKQP VQ PeTUQPaNK\aVKQPTTaPUHQTOaVKQP #2: FTQO HQOQIePK\aVKQP VQ PeTUQPaNK\aVKQP

Personali\ed learning is a common aspiration for students, [et adult learning remains astonishingl[Personali\ed learning is a common aspiration for students, [et adult learning remains astonishingl[
homogenous. The passiXe Xoice is perXasiXe and intentional in the phrase, "all the teachers Yere trained,"homogenous. The passiXe Xoice is perXasiXe and intentional in the phrase, "all the teachers Yere trained,"
haXing been fed the same diet regardless of their needs. While pre-assessment is a Xital and common part ofhaXing been fed the same diet regardless of their needs. While pre-assessment is a Xital and common part of
personali\ed learning for students, it is rare for facult[ members and administrators to be oàered thepersonali\ed learning for students, it is rare for facult[ members and administrators to be oàered the
opportunit[ for a pre-assessment before the[ are marched into the auditorium to receiXe the message of theopportunit[ for a pre-assessment before the[ are marched into the auditorium to receiXe the message of the
da[Äperhaps an inspirational speech about the importance of personali\ed learning. This is reminiscent ofda[Äperhaps an inspirational speech about the importance of personali\ed learning. This is reminiscent of
the practice among uniXersities to require that doctoral candidates stud[ing collaboratiXe learning Yrite theirthe practice among uniXersities to require that doctoral candidates stud[ing collaboratiXe learning Yrite their
dissertations entirel[ alone.dissertations entirel[ alone.

áf Ye are to practice the personali\ation that Ye preach, then eXer[ facult[ member Yill haXe a professionaláf Ye are to practice the personali\ation that Ye preach, then eXer[ facult[ member Yill haXe a professional
learning proÕle that shoYs current knoYledge and skills, immediate and long-term professional learninglearning proÕle that shoYs current knoYledge and skills, immediate and long-term professional learning
needs, and the abilit[ and Yillingness to support colleagues in critical skill areas. án the summer of 2020, áneeds, and the abilit[ and Yillingness to support colleagues in critical skill areas. án the summer of 2020, á
interXieYed senior district leaders about the amount of time it takes for teachers and administrators to full[interXieYed senior district leaders about the amount of time it takes for teachers and administrators to full[
learn to use and successfull[ appl[ their technolog[ programs for lesson deliXer[, assessment, grading,learn to use and successfull[ appl[ their technolog[ programs for lesson deliXer[, assessment, grading,
attendance, and behaXiorÄall Xital skills in Xirtual and blended learning enXironments. The jaY-droppingattendance, and behaXiorÄall Xital skills in Xirtual and blended learning enXironments. The jaY-dropping
ansYer Yas ansYer Yas VhTee [eaTUVhTee [eaTU..

While man[ schools deliXered laptops, tablets, and Chromebooks in a matter of Yeeks after closing in MarchWhile man[ schools deliXered laptops, tablets, and Chromebooks in a matter of Yeeks after closing in March
of 2020, leaders soon learned that the deliXer[ of hardYare does not automaticall[ lead to eàectiXe teachingof 2020, leaders soon learned that the deliXer[ of hardYare does not automaticall[ lead to eàectiXe teaching
and learning. The "learn to be a pilot Yhile the plane is Ö[ing" approach might haXe been necessar[ in theand learning. The "learn to be a pilot Yhile the plane is Ö[ing" approach might haXe been necessar[ in the
spring of 2020; but it is indefensible in 2021. Teachers and administrators need comprehensiXe andspring of 2020; but it is indefensible in 2021. Teachers and administrators need comprehensiXe and
personali\ed assessment, training, and continual support. The best Ya[ á haXe seen this deliXered is notpersonali\ed assessment, training, and continual support. The best Ya[ á haXe seen this deliXered is not
through one-si\e-Õts-all Yorkshops, but one-to-one coaching support. EXer[ da[ spent in a Yorkshop that isthrough one-si\e-Õts-all Yorkshops, but one-to-one coaching support. EXer[ da[ spent in a Yorkshop that is
not tailored to meet the needs of the indiXidual professional is a da[ that could haXe been deXoted tonot tailored to meet the needs of the indiXidual professional is a da[ that could haXe been deXoted to
addressing immediate and speciÕc learning requirements.addressing immediate and speciÕc learning requirements.

TTaPUHQTOaVKQP #3: LeUU áPURKTaVKQP, MQTe PeTURKTaVKQPTTaPUHQTOaVKQP #3: LeUU áPURKTaVKQP, MQTe PeTURKTaVKQP

Who doesn't loXe inspiration? á knoY á do. As a teacher and leader, á'Xe done m[ best to inspire others. ButWho doesn't loXe inspiration? á knoY á do. As a teacher and leader, á'Xe done m[ best to inspire others. But
inspiration Yithout action leads to c[nicism, undermining the Xer[ hope that inspirational Yords sought toinspiration Yithout action leads to c[nicism, undermining the Xer[ hope that inspirational Yords sought to
generate. For eZample, as schools focus on equit[ amidst a global cr[ for racial justice, professional learninggenerate. For eZample, as schools focus on equit[ amidst a global cr[ for racial justice, professional learning
can take tYo strikingl[ diàerent pathsÄfeelings or actions. The notion that feelings and beliefs must can take tYo strikingl[ diàerent pathsÄfeelings or actions. The notion that feelings and beliefs must RTecedeRTecede
changes in actions and practices is unsupported b[ the eXidence (Guske[, 2020). On the contrar[, behaXiorchanges in actions and practices is unsupported b[ the eXidence (Guske[, 2020). On the contrar[, behaXior
often precedes belief.often precedes belief.

áf Ye aspire for more equitable practices from the classroom to the central oÞce, Ye dare not Yait foráf Ye aspire for more equitable practices from the classroom to the central oÞce, Ye dare not Yait for
feelings to emerge oXer time. át is, to be blunt, unlikel[ that a person Yith racist tendencies Yill emerge from afeelings to emerge oXer time. át is, to be blunt, unlikel[ that a person Yith racist tendencies Yill emerge from a
Yorkshop on Yhite fragilit[ (DiAngelo & D[son, 2018) Yith changed practices, no matter hoY abundant theirYorkshop on Yhite fragilit[ (DiAngelo & D[son, 2018) Yith changed practices, no matter hoY abundant their
tears (Bergner, 2020). On the other hand, Yhen schools change inequitable practices, such as toZic gradingtears (Bergner, 2020). On the other hand, Yhen schools change inequitable practices, such as toZic grading
practices (ReeXes, 2020a), the[ can haXe an immediate and positiXe impact on equit[. The feelings andpractices (ReeXes, 2020a), the[ can haXe an immediate and positiXe impact on equit[. The feelings and
attitudes ma[ or ma[ not folloY, but the immediate imperatiXe for equitable practices is noYÄnot after theattitudes ma[ or ma[ not folloY, but the immediate imperatiXe for equitable practices is noYÄnot after the
elusiXe and often illusionar[ bu[-in of staà.elusiXe and often illusionar[ bu[-in of staà.

TTaPUHQTOaVKQP #4: FTQO EXaNWaVKQP VQ CQacJKPITTaPUHQTOaVKQP #4: FTQO EXaNWaVKQP VQ CQacJKPI

á haXe neXer seen an[one eXaluated into better performance, and there is ample eXidence that preXailingá haXe neXer seen an[one eXaluated into better performance, and there is ample eXidence that preXailing
eXaluation s[stems are eZpensiXe, ineàectiXe, and counterproductiXe (Marshall, 2019). B[ contrast, coachingeXaluation s[stems are eZpensiXe, ineàectiXe, and counterproductiXe (Marshall, 2019). B[ contrast, coaching
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Äthe collaboratiXe process of objectiXe obserXation, immediate and speciÕc feedback, folloYed b[ theÄthe collaboratiXe process of objectiXe obserXation, immediate and speciÕc feedback, folloYed b[ the
application of that feedback for improXed practiceÄhas been used in professions as diXerse as medicine,application of that feedback for improXed practiceÄhas been used in professions as diXerse as medicine,
engineering, leadership, and teaching. Our understanding of eàectiXe assessment practices has adXancedengineering, leadership, and teaching. Our understanding of eàectiXe assessment practices has adXanced
signiÕcantl[ oXer the [ears (Wiliam, 2014); Ye should appl[ that same eXidence-based discipline to teachersigniÕcantl[ oXer the [ears (Wiliam, 2014); Ye should appl[ that same eXidence-based discipline to teacher
eXaluations.eXaluations.

EàectiXe assessment that is destined to improXe learning and professional practices should occur throughoutEàectiXe assessment that is destined to improXe learning and professional practices should occur throughout
the [ear Yith multiple and objectiXe obserXations, immediate and personal feedback, and an immediatethe [ear Yith multiple and objectiXe obserXations, immediate and personal feedback, and an immediate
response to that feedback. Yet eXaluation s[stems remain mired in the annual drill of end-of-[ear paperYorkresponse to that feedback. Yet eXaluation s[stems remain mired in the annual drill of end-of-[ear paperYork
and the charade of eXidence demonstrating that, along Yith more the 99 percent of their colleagues, theand the charade of eXidence demonstrating that, along Yith more the 99 percent of their colleagues, the
recipient of the eXaluation is eàectiXe. As time is inherentl[ a \ero-sum game, eXer[ hour deXoted to thisrecipient of the eXaluation is eàectiXe. As time is inherentl[ a \ero-sum game, eXer[ hour deXoted to this
pointless eXaluation drill is an hour that could haXe been deXoted to coaching and supporting teachers andpointless eXaluation drill is an hour that could haXe been deXoted to coaching and supporting teachers and
leaders throughout the [ear.leaders throughout the [ear.

TTaPUHQTOaVKQP #5: FTQO FTaIOePVaVKQP VQ FQcWUTTaPUHQTOaVKQP #5: FTQO FTaIOePVaVKQP VQ FQcWU

During the recent school closures caused b[ the global pandemic, man[ students lost at least a half a [ear ofDuring the recent school closures caused b[ the global pandemic, man[ students lost at least a half a [ear of
learning and some estimates suggest that learning losses far eZceeded the length of time aYa[ from thelearning and some estimates suggest that learning losses far eZceeded the length of time aYa[ from the
classroom (Kuhnfeld & TarasaYa, 2020). NeXertheless, not a single state has retreated from the fantas[ ofclassroom (Kuhnfeld & TarasaYa, 2020). NeXertheless, not a single state has retreated from the fantas[ of
academic content standards that Yere designed on the premise that academic content standards that Yere designed on the premise that eXeT[eXeT[ student is on grade leXelÄand student is on grade leXelÄand
needs no remediation or reteaching of skills and knoYledge. While man[ states suspended annual testing,needs no remediation or reteaching of skills and knoYledge. While man[ states suspended annual testing,
there has been no reduction of the eZpectations that teachers coXer all grade-leXel standards. That Yasthere has been no reduction of the eZpectations that teachers coXer all grade-leXel standards. That Yas
preposterous before the pandemic and remains doubl[ so toda[. át leaXes teachers in an impossible position,preposterous before the pandemic and remains doubl[ so toda[. át leaXes teachers in an impossible position,
attempting to engage in frantic and fragmented "deliXer[" of content rather than focused learningattempting to engage in frantic and fragmented "deliXer[" of content rather than focused learning
eZperiences. School leaders also face the temptation of fragmentation, as federal funds associated YitheZperiences. School leaders also face the temptation of fragmentation, as federal funds associated Yith
pandemic relief haXe frequentl[ been used to purchase one program after another. This leaXes schoolspandemic relief haXe frequentl[ been used to purchase one program after another. This leaXes schools
buried under the Yeight of initiatiXe fatigue (ReeXes, 2020b).buried under the Yeight of initiatiXe fatigue (ReeXes, 2020b).

This Õnal transformation, from fragmentation to focus, is one on Yhich all other transformations depend.This Õnal transformation, from fragmentation to focus, is one on Yhich all other transformations depend.
Rather than coXering do\ens of discrete content objectiXes and performance standards, teachers must focusRather than coXering do\ens of discrete content objectiXes and performance standards, teachers must focus
on the essentialsÄYhat á haXe called "poYer standards." These are the standards that haXe leXerage inon the essentialsÄYhat á haXe called "poYer standards." These are the standards that haXe leXerage in
multiple disciplines, recur in one grade after another, and are most essential for the neZt leXel of learning. Themultiple disciplines, recur in one grade after another, and are most essential for the neZt leXel of learning. The
political process of setting standards is one of accumulation and ultimate ambiguit[. The educational processpolitical process of setting standards is one of accumulation and ultimate ambiguit[. The educational process
of setting standards, b[ contrast, must be one of focus and clarit[.of setting standards, b[ contrast, must be one of focus and clarit[.

Similarl[, leaders must aXoid risking initiatiXe fatigue, no matter hoY enticing and Yell-intentioned theSimilarl[, leaders must aXoid risking initiatiXe fatigue, no matter hoY enticing and Yell-intentioned the
program proXiders are. No grant, no technolog[, no program, and no initiatiXe can giXe [ou another hour inprogram proXiders are. No grant, no technolog[, no program, and no initiatiXe can giXe [ou another hour in
the da[. The essential task of the leader is to sa[ no to eXer[ temptation that fragments the time, attention,the da[. The essential task of the leader is to sa[ no to eXer[ temptation that fragments the time, attention,
and energ[ of students and teachers.and energ[ of students and teachers.

Be[QPd VJe SWàeTKPIBe[QPd VJe SWàeTKPI

The lessons learned from the global pandemic must be Yorth[ of their costs. The costs in human liXes, inThe lessons learned from the global pandemic must be Yorth[ of their costs. The costs in human liXes, in
emotional deXastation, in fra[ed relationships, in economic calamit[, and in lost learning continue to beemotional deXastation, in fra[ed relationships, in economic calamit[, and in lost learning continue to be
tallied. We oYe it to those Yho haXe suàered to learn from this crisis and to appl[ its lessons so that Yetallied. We oYe it to those Yho haXe suàered to learn from this crisis and to appl[ its lessons so that Ye
improXe outcomes for the students Ye serXe and for eXer[ professional in the education s[stem.improXe outcomes for the students Ye serXe and for eXer[ professional in the education s[stem.

ReHeTePceUReHeTePceU
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