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e |dentify the

importance of

Objectives AGUIESEE

e Explore how Adult
SEL can be

cultivated




Welcoming Activity

Make a goal for yourself

What are you hoping to walk away with today?
(Personally, professionally, or for students)
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;’;..Multi iered System of Support

Inclusive Academic Instruction Inclusive Behavior Instruction Inclusive Social-Emotional Instruction

Identify a comprehensive assessment system .
Create and utilize teams

Provide universal academic supports

Provide supplemental interventions and supports
Provide intensified interventions and supports
Develop guideline to implement curriculum

with universal design for learning (UDL)

Identify a comprehensive assessment system
Create and utilize teams

Provide universal social-emotional supports
Provide supplemental interventions and supports
Provide comprehensive social-emotional
development supports

Identify a comprehensive assessment system
Create and utilize teams

Provide universal behavior supports

Provide supplemental interventions and supports
Provide intensified interventions and supports
Provide comprehensive behavior supports
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Administrative Integrated 7. Family& Inclusive Policy
Leadership Educational @n Community Structure &
Framework Engagement Practice
Strong & Engaged Fully Integrated Trusting Family Strong LEA / School
Site Leadership Organizational Structure Partnerships Relationship

Lead development of a vision
Attend instructional meetings
and classes

Create a leadership team
Create opportunities

to contribute

Use data to guide decisions

Strong Educator
Support System

« Provide access to
instructional coaching

Seek input from teachers
Make learning opportunities
available to all

Use data

Conduct strengths-based
evaluations

.3 J

Identify who has access

Use non-categorical language and
practices

Use collaborative instruction
among peers

Use paraeducators to support
inclusive education

Strong & Positive
School Culture

« Foster collaborative relati
Create a shared vision
Identify ways for all staff to
contribute

Ensure all students have access to
extra-curricular activities
Demonstrate culturally responsive
practices

- J

-

Engage with students and families
Obtain input and feedback
Provide engagement
opportunities

Facilitate home-school
communication

Provide information

Trusting Community
Partnerships

Engage with the community
Identify mutual interests and goals
Ensure reciprocity

Maintain an open door policy
Invite community members to
serve

. e e

J

Develop a district-based team
Attend school-level meetings
Provide district-level professional
learning

Identify and remove barriers
Regularly communicate outcomes

LEA Policy Framework

Link multiple initiatives

Review data

Review and revise policy

Select research-based practices
Expand practices into other
schools and Districts

-

Adapted with permission from: SWIFT Education Center. (2016). Domains and Features Placemat. Lawrence, KS. swiftschools.org




CASELs 5 Core Competencies &

MUN

Skills COMMNIHES
Identifying emotions QP»““"ES = CAREG"IE” ¢ Managing one’s
Examining emotions
prejudices and e Setting personal and
biases collective goals,
Having a growth e Demonstrating
mindset personal and

collective agenc

Taking others’

perspectives
Identifying diverse

social norms, EMOTIONAL

including unjust LEARNING RESPONSIBLE

Understanding the
influences of

organizations and
systems on behavior

Developing positive
relationships
Demonstrating
cultural competence
Standing up for the A%hen“c ,,ame,s\\\vs

rights of others 4y, AR,
/] “\eﬁ CASEL
%7ed Learning opporty" L5



CASEL Theory of
Action for Effective
Implementation

CASEL’s SEL Framework is

guided by a Theory of
Action across the school,
district, and state to
comprehensively
support quality SEL
implementation.

It reflects years of field
testing.

HOW?

Implementation Focus

Areas

Build Foundational
Support and Plan

Strengthen Adult SEL
Compentencies and
Capacity

Promote SEL for
Students

CAMLIES & CAasc,,,%

Reflect on Data for
Continious Improvement

WHAT AND WHERE?

COMMUNITIEs

SOCIAL
AND
EMOTIONAL
LEARNING RESPONSIBLE

Authentic partnersh'¥*
4
67 Learning oppor™**”

WHY?

Research-based
Student Outcomes

« Improved attitudes about
self, others, and tasks

* Perceived classroom and
school climate

Short-Term

«» Positive Social Behaviors
and Relationships

« Academic Success

« Fewer Conduct Problems
* Less Emotional Distress
* Less Drug Use

A 4
Intermediate

« High School Graduation

« College/Career Readiness
« Safe Sexual Behaviors

« Healthy Relationships

« Mental Health

* Reduced Criminal Behavior
« Civic Engagement

Long-Term

v

AN,



ADULTS
BENEFIT
FROM SEL,
TOO!

X

Teachers who possess strong social
and emotional competencies are
more likely to stay in the
classroom longer because they're
able to partner more effectively
with students and address
challenging behaviors — one of the
main causes of burnout.

"

Statistically significant associations
between measured social-
emotional skills in kindergarten and
key young adult outcomes across
multiple domains of education,
employment, criminal activity,
substance use, and mental health.




SEL benefits adults, too
Positive impact on teachers

Teachers with high levels of social
competence are better able to protect
themselves from burnout by:

* Developing and managing
nurturing relationships with their

students

Serving as behavioral role models
for children

Regulating their own emotions

A,
m Source: Jennings, PA. & Greenberg, M.T. (2009) The Prosocial Classroom: Teacher Social and Emotional Competence in Relation
w, to Student and Classroom Outcomes. American Educational Research Association.

Teachers who possess social and
emotional competencies are more likely
to stay in the classroom longer.



Benefits of SEL for Adults

Adults who have the ability to recognize, understand, label, express,
and regulate emotions are more likely to demonstrate patience and

empathy, encourage healthy communication, and create safe learning

environments.
(Brackett, Katella, Kremenitzer, Alster, and Caruso, 2008)

School leaders with strong SEL competencies build and maintain

positive and trusting relationships among members of the school
community. (patti and Tobin, 2006)

CASEL



Cultivate Adult SEL

Collaborate




Support adults in reflecting on
personal SEL competencies and
developing capacity for
supporting SEL in their peers
and students.




From CASEL’s Guide to Schoolwide SEL Rubric

Do staff have meaningful
opportunities to reflect on
and develop their own social,
emotional, and cultural
competencies?

Do these opportunities
include structured activities
to support staff in practicing
self-care and examining their
mindsets and biases?

Are these opportunities built
into regular staff meetings
and part of the school's’
overall professional learning
strategy?

Does the SEL team regularly
review data related to adult
SEL and cultural competence
to plan ongoing support?




COLLABORATE

Set up structures, such as
professional learning
communities or peer mentoring
for staff, to collaborate on how
to hone their strategies for
promoting schoolwide SEL.



Do the SEL team and school
leadership intentionally foster
a sense of community and
shared purpose among staff?

Do staff have dedicated time
to learn from each other,
share best practices, and
collaboratively problem-solve
around SEL implementation
challenges?

From CASEL’s Guide to Schoolwide SEL Rubric

Do the SEL team and school
leadership use data on staff
perceptions to improve the
work climate?

Do staff norms or shared
agreements guide respectful
interactions, effective
collaboration, and an
inclusive staff culture?




Support staff in modeling SEL
competencies, mindsets, and
skills throughout the school
community with students,
students’ families, community
partners, and one another.



From CASEL’s Guide to Schoolwide SEL

Do leadership and staff regularly
model social, emotional, and cultural Have school leaders and the SEL team

competencies in their language and built supportive relationships with
interactions with other staff, students, staff?
families, and community partners?

Do school leaders and the SEL team
regularly acknowledge staff efforts
and contributions?




TOOL: Personal Assessment and Reflection—SEL Competencies for School Leaders, Staff, and Aduilts

TO O I yo u C O u I d u S e [This tool was designed for self-reflection. It should not be used to evaluate performance. Principals, administrators, SEL team members, and staff
tomorrow

bers can use it to assess their p § gths and think about how they can model those strengths when interacting with others. The tool
also offers prompts that encourage thinking about strategies to promote growth across areas of social competence.
Insights gained from this personal reflection tool can be effectively used during SEL professional learning. After individuals privately complete the

tool, they can discuss gene!
staff can revisit personal go

Here’s how to use this tool:
5 Some- | Often

1. Read each statemel . I
somﬁms, oﬁen), EMOTIONAL 1 am able to identify, recognize, and name my emotions in the moment.

2. When you ﬁms“! SELF-AWA ] ize the i ip between my feelings and my reactions to people and situations.
oy YU SO ANSWEr, ACCURATE Ik and alistic about trengths and limitatiol

‘3. Aﬂer pHim m now/ am realistic about my sf l’Igl S and imi ns.

% SELF-PERCEPTION | encourage others to tell me how my actions have affected them.

1 know how my own needs, biases, and values affect the decisions | make.

SELF-CONFIDENCE | believe | have what it takes to influence my own destiny and lead others effectively.

Personal Assessment
and Reflection o

| feel confident that | can handle whatever comes along with calm self-assurance and a relaxed
presence.

OPTIMISM | believe that most experiences help me learn and grow.

| can see the positive even in negative situations.

Self- times
SELF-CONTROL 1 find ways to manage my emotions and channel them in useful ways without harming anyone.

| stay calm, clear-headed, and unflappable under high stress and during a crisis.

.
S E L C O I I I p ete n C I e S fo r iii. Wher SETTING AND I'have high personal standards that motivate me to seek performance improvements for myself and
ACHIEVING GOALS those | lead.
b. Lislwaysyo Iam lic, setting ing, and i goals.

School Leaders, Staff, I N il i
and Adults

— ORGANIZATIONAL 1 can juggle muitiple demands without losing focus or energy.
SKILLS

1 balance my work life with personal renewal time.




Optimistic Closure

Think back to your goal...

What is one next step you'd like to take to
further Adult SEL?



Thank Youl
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